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At Barrow Primary we believe that a quality English curriculum should develop
children’s love of reading and writing. We have an ambitious, fulfilling and rewarding

English curriculum that provides many purposeful opportunities for reading and
writing.




Barrow CEVC
Primary School

Inspire, Create, Discover, Together

Writing

Our Writing curriculum draws on taught content History, Geography and
Science and from the depth study of core texts from the literature spine.
Expert subject knowledge is carefully woven into each Writing module
which gives teachers the opportunity to teach and rehearse key knowledge
and skills before applying this learning to meaningful extended outcomes.
The careful architecture of this curriculum ensures that pupils build on prior
learning and maximise purposeful curriculum connections to become
writers for life. Within our curriculum, punctuation and grammar is taught
both directly and discreetly with pupils receiving SPaG lessons throughout
the week. Vocabulary is taught alongside with direct and explicit teaching of
Tier 2 and Tier 3 vocabulary.

Handwriting is taught using the programme, Letter-Join. Pupils learn pre-
cursive handwriting in Year 1 moving to cursive handwriting in Year 2. In Key
Stage 2, pupils continue to develop their speed, fluency and presentation of
handwriting. Handwriting lines are used in Year 1-6 to aid with with
transcription and presentation.
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Early Years

In EYFS, children are encouraged to develop gross and fine motor skills which
support writing development. Children access gross motor activities on a daily
basis, through continuous, enhanced and adult led provision. Children participate
in daily “Funky Fingers” Activities and weekly “Dough Disco” sessions, both of
which encourage and develop fine motor dexterity and strength. Mark making is
encouraged right from the start of Reception year and children are exposed to a
wide variety of mark making techniques. We encourage children to talk about the
marks they make in order to realise that marks have meaning.

Mark making will be embedded in our provision through activities, such as writing
in role play areas and mark making in tactile substances (e.g. sand, glitter, gloop)
Through this, children begin to realise the marks they make carry meaning and
that they always mean the same thing.

Children are taught daily phonics sessions which introduce them to GPC and
develop the skill of segmenting needed for spelling and writing.

While we do not specifically follow the CUSP structure used in Key Stage 1, our
curriculum is carefully constructed to prepare children and ensure that there is
cohesion and consistency with our approach through:

-Dedicated phonics sessions, employing tricky and high-frequency words
-Cooperative learning behaviours which develop oracy and interdependence.
-Children are encouraged to apply their phonics in independent and supported
writing opportunities across the curriculum from letters, to recipes, labels, short
stories, riddles and information reports
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Reading Writing VGPS Vocabulary
Curriculum structure Curriculum structure VGPS Programme of Unity Plus
and outline and outline Study with key Vocabulary
Long term overview Long term overview concept definitions curriculum for
Y1-6 weekly Y1-6 weekly Long term sequence etymology,
planning including planning including for introduction, morphology and
pre-coded questions pre-coded questions revisiting and idioms
Literature Spine Model texts consolidation Unity Plus
Published extracts Ingredients for Content mapped Vocabulary
Success checklists into the Writing curriculum for the
Text convention curriculum language of
Knowledge Notes emotion, life and
character

Extensive CPD library for subject knowledge
Extensive CPD library for implementation







Barrow CEVC Primary School — Reception Long Term Plan — Curriculum Overview

SPECIFIC AREAS

Autumn 1 | Autumn 2 Spring 1 | Spring 2 | Summer 1 | Ssummer 2
General Themes

Marvellous Me, Fun, Food and We Love Stories Are we there Yet? Mad About Under the Sea.

My Family and Celebrations! Minibeasts!

Friends
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Writing -
Transcription

Establishing a
dominant hand,
Exploring mark making
Giving meaning to
marks and labelling.
Name writing
Writing lists
Writing initial sounds
and using initial
sounds to label
characters /
images/models.
Writing for a purpose
inrole play.

Orally segmenting
words

Encouraging a tripod
pencil grip

Uses clearly identifiable
letters.

Name writing labels
and simple captions
Retelling stories
Spelling Level 2 tricky
words.

Spelling VC and CVC
words using taught GPC
(Level 2)

Developing a firm tripod
grip.

Listens to stories with
enjoyment and
increasing attention.
Rhyming
words/sentences
Writing simple
modelled sentences.
Spelling Level 2/3 tricky
words

Spelling CVC words
using taught GPC (Level
2 & 3) including some
consonant digraphs.

Writing short sentences
to accompany pictures
and story maps.

Form lower case letters
correctly.

Innovation of texts by
using familiar texts as a
maodel for writing own
sentences.

Spelling Level 2/3 tricky
words

Spelling CVC words using
taught GPC ( Level 2 & 3)
including some vowel
digraphs.

Using finger spaces
consistently.

Form lower-case and
capital letters correctly.
Writing simple Whatam |
? Riddles

Using adjectives in
writing.

Writing short recounts —
e.g. Atrip to the farm.
Story writing, writing
sentences using a range
of tricky words.
Innovation of familiar
texts by using familiar
texts as a model for
writing own stories. —

Form lower case and
capital letters correctly.
Writing simple non
fiction sentences to
create posters, leaflets
and non-fiction books.
Using full stops, capital
letters and finger
spaces.

Spelling CVC and
ccvec/ovee

words (Level 2,3 & 4)

Inspire, Create, Discover, Together




SPECIFIC AREAS

| Autumn 1 | Autumn 2 | Spring 1 | Spring 2 | Summer 1 | Ssummer 2
General Themes
Marvellous Me, Fun, Food and We Love Stories Are we there Yet? Mad About Under the Sea.
My Family and Celebrations! Minibeasts!
Friends
Writing - Join in with songs and Understand the five Sequence events In a Describe main events, Orally composing What Composition
Composition rhymes key concepts about story. characters and settings. am I? riddle based on a Non Fiction texts —
Enjoy sharing favourite | print: Creating story maps Creating own story maps. | minibeast. contents page, index,

stories

print has meaning
print can have different
purposes

we read English text
from left to right and
from top to bottom
the names of the
different parts of a
book

page sequencing
Recite familiar rhymes.
Predict what might
happen in stories.
Discuss story settings
Verbally ordering
instructions in a recipe.

based on a familiar
story and labelling.
Re-tell familiar stories in
their own words using
story language.
Engaging in Talk for
Writing re-telling of
stories

Discuss story settings
and characters.

Notice and discuss
adjectives, use them in
oral sentences.

alphabetical order.
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Literacy: Writing Transcription Spelling
* Write [(RROgDissbIR letters, most of Children should be taught to spell:
wihich are correctly formed. * words containing each of the 40+ phonemes already taught;

Spell words by identifying sounds in + Common exception words;
them and representing the sounds
with a letter or letters.

+ days of the weesk.

Children should be taught to:

+ name the letters of the alphabet in order;

+ use letter names to distinguizh betwesn slternative spellings of the same sound;

Write simple phrases and sentences
that can be read by others.

apply simple =pelling rules;
write from memaory simple sentences dictated by the teacher thatinclude
waords using the GPCs and common exception words taught so far;

use the spelling rule for adding -z or -g5,3s the plurzal marker for nouns and the third
perzon singular marker of verbs;

use the prefix un;
use -jnz, -24, -erand -5t where no change is needed in the spelling of root
words (for example, helping, helped, helper, eating, quicker, quickest].
Composition
Write sentences by:
saying out loud what they are going to write about;
* composing a sentence orally before writing it;
* sequencing sentences to form short narratives;
» re-reading what they have written to check that it makes sense.
Aswell as:
+ discuss what they have written with the teacher or other pupils;
+ read aloud their writing clearly enough to be heard by their peers and the
teacher.
Vocabulary, Grammar and Punctuation
Children should develop their understanding of the concepts set out in
English Appendix 2 by:

+ |eaving spaces between words;

joining words and joining clauses using and;

beginning to punctuate sentences using capital letters and full stop, guestion mark
or exclamation mark;

using capital letter for names of people, places, the days of the week, and the
perzonal pronoun 1.

Grammar

Words

* Regular plural noun suffixes -s or -5 {dog, dogs, wish, wishes) including the effect
of these suffixes on the meaning of the noun.

Suffixes that can be added to verbs where no change is needed in the spelling of the
root words.

* Becpenise how the prefix un- changes the meaning of verbs and adjectives.

Sentences
* How waords can combine to make sentences.

+ Joining words and joining clauses using and’.
Text
* Seguencing sentences to form short narratives.

Punctuation
+ Separation of words with spaces.

* |Introduction to capital letters, full stops, question marks and exclamation
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Year Aut Aut Spr. Spr. Sum Sum 2
Group 1 2 1 2 1
EYFS Name writing Writing words and simple captions Writing simple sentences Writing simple sentences Extended sentences Extended sentences
Writing for a purpose in the role Using GPC taught Using GPC tought Using GPC taught Using GPC taught
play area
Individual letter formation.
Year 1 | Strong Start Sentence Stories with familiar settings A Shape poems and galligrams B Stories with a familiar setting B | Poetry: pattern and rhyme B | Poetry on a theme
Composition 3 weeks Shape poems and galligrams A {Enrichment) Recount from personal Informal letters B (nature) B (Enrichment)
Poetry: pattern and rhyme A Instructional writing A Recount from personal experience B Setting descriptions B Instructional writing B
Setting gescriptians A experience A
Informal letters A
Poetry on a theme A
Year 2 | Strong Start sentence Formal invitations A NC reports- Finishing from Formal invitations B Stories from other cultures B | Finishing Retelling
lessons 2 weeks Mon-chronological reports A (1% Autumn 2 Recount from personal Mon-chronological reports B narrative from Summer 1
Character descriptions A week of Spring 1 too) Stories from other cultures A experience A Simple retelling of a Recount from personal
Simple retelling of a narrative Poetry on a theme (humorous) A | Character description B narrative B experience B
A Poems developing
vocabulary B (Enrichment)
Poetry on a theme
(humorous / poems about
change) B (Enrichment)
Year 3 | Strong Start sentence Mon-chronological reports A Dialogue through narrative Non-chronological reports B Third person narrative Dialogue through narrative
composition 1 week {from Autumn 1) (historical stories) A {animal stories) B (historical) B (continued
Poetry on a theme (emotions) Advanced instructional writing from Summer 1)
Formal letters to complain A Third person narrative (animal A Formal letters to complain B
. . stories) A . . . . F’netr\,lr ona theme
First person narrative First person narrative Dialogue through narrative (emotions)
descriptions A Performance poetry (including descriptions B (historical) B (continued B LEnrichment)
poetry from other cultures A Summer 2)
Mon-chronological reports A
(continued Autumn 2} Advanced instructional
writing B
Year 4 | Strong Start sentence *  First person diary Newspaper reports A ®  Persuasive writing *  Stories from other &  Critical analysis

composition 2 weeks
Poems which explore form A

Persuasive writing (adveris)
A

entries (imaginative) A
®  Third person
adventure stories A

Stories from other cultures A

(adverts) B
®  Explanatory texts A

®  Third person
adventure stories B

cultures B

®  First person diary
entries
(imaginative) B

of narrative
poetry B

®  Newspaper
reports B

Critical analysis of narrative
poetry A

&  Popems which
explore form B

&  Explanal
texts B
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Year 5 | Strong %t_art s:entm:cce Dialogue in narrative A Th cl perscl:' S'.DE;iES setin W(Shakespeare Play scripts B Balanced argument B
t anot ture i . . . .
composition 1 weel b oems which explore form A another cultur retelling) Dialogue in narrative Biography B
Third person stories set in Formal letters of application B Biography A myths & legends B Poems
another culture A
Balanced argument A Poems that use word play B
Formal letters of application {Enrichment})
A
Poems that use word play A
Year 6 | Strong Start sentence Discursive writing and speeches *  Extended third person *  Newspaper report — Year 6 Writing Assessment

composition 3 week

Autobiography — builds on
CUSP famous naturalists

— builds on CUSP Study of
Europe

Poems that create images and
explore vocabulary (War poetry)
— Remembrance

narrative (adventure

stories) — builds on

CUSP Disaster stories

builds on CUSP
natural disasters

®  Explanatory text —
builds on CUSP
phenomena of light

window:

*  Narrative -
Suspense stories

®  Narrative — Setfting
description

®  Shifts in formality
— The Chairs that
Quit

®  Shakespeare
Sonnets

Third person narrative -
interweaving dialogue to
advance the action.

Newspaper Reports




Barrow CEVC
Primary School
Inspire, Create, Discover, Together

Stimulus: The ' Model: High-quality

reason for writing, example or
the context in which examples of the text
you are writing type

CUSP: NC units  Writing curriculum |

By linking with our foundation subjects, we believe there is

* Better cohesion

» Focus on vocabulary

» Long term learning

* Quality modelling

* Improved subject knowledge
 Depth teaching

» Meaningful connections
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; : Personal recount Personal recount
Diagnostic Autumn 1%t half Spring 15t half

assessment

Explicit skills Complete extended | Explicit skills Complete extended

teaching and teaching and cycle -
Isolated writing Isolated writing

encounters encounters




Part: 1/3 Focus: explicit teaching of the grammatical structures and text conventions required

” Connect @ Explain 197_| @

88
1. Use the third person
As a class, highlight pronouns for

the next paragraph in the model
text. Using a selection of story
books, pupils then determine
whether they are written in the
first or third person and explain
how they know. Address the
possible misconception that

What success
looks like

Example Attempt

v Apply / Challenge ﬁog

Introduce the model text. Note
the use of tier 2 and 3 vocabulary.
Ask pupils from whose perspective
this story has been written. Model
how to check from which
perspective the story is written by
highlighting the pronouns in the
model text, e.g. She told Hare that

Accessibility

Use Clicker to support
with sentence
composition.

Pronouns Explain that a text written from
a third person perspective is told
with an outside viewpoint. It will
use pronouns like he, she, they
and it. Explain that it is the
pronouns that signpost

perspective.

Can identify and use the
third person

Efficiency
Deploy word bank of third
person pronouns.

viewpoint (perspective).

cleaned her house today.

she was quicker than he thought.
Agree it is written from an outside

Demonstrate saying a sentence in
the first person and then repeating
the sentence in the third person,
e.g. | cleaned my house today. She

personal pronouns used in speech
may suggest the story is written
using the first person.

Practice using the third person by
giving pupils sentences in the first
person which they repeat back in
the third person.

Apply

In pairs, pupils take it in turns to
say a sentence in the first person
before their partner repeats the
sentence in the third person.

Challenge

Pupils have a go at retelling a
familiar story using the third
person.

Part: 1/3 Focus: explicit teaching of the grammatical structures and text conventions required

” Connect @ Explain (9‘/ | Example Attempt M Apply / Challenge - What success 8i
2282, ﬂ looks like LEARN

2. Write in the past tense

Capital letters and Explain to pupils what tense Highlight the verbs in a short Ask pupils to highlight the verbs in | Apply Can write in the past Accessibility

full stops

means and that past tense
means the action has already
happened. Teach that the verb
dictates the tense and typically
the past tense is formed by
adding the suffix -ed to the
verb.

section of the model text. Draw
attention to those that have the
suffix -ed. Discuss how this helps
identify that this story is written in
the past tense.

Model saying your own sentence
in the past tense.

another section of the model text
to confirm the tense.

Pupils then orally share past tense
sentences of their own with a
partner. Provide a sentence starter
of Yesterday, | ... and a word bank
of past tense verbs if needed.

Once confident saying their past
tense sentences, have pupils
record two to three of them.
Remind pupils to start each
sentence with a capital letter and
end the sentence with a full stop.

Challenge

Pupils write some sentences that
are both past tense and written in
the third person perspective.

tense

Use Clicker to support
with sentence
composition.

Efficiency
Deploy word banks and
sentence stems.




Vocabulary and Content Knowledge:
Y6 Explanatory text (Block B)

— [ ] Y& Windrush generation '“‘ 2/3 Vm,
Vacabulary Exsentiols Teacher Guidg
The making of articles on a large

manufacturin ) ’
Frioe sacabsiory knowhedgs many 9 scale using machinery.

o ds | shosld now f Roots, prefines, wifises ond speling rues
e e s et e et i i it s e s et et sttt b e et s A person or object that
cmbilicus, migr ction, descendents, chalih, clizenship, ¢ ad, -hon, n, pra,-ous, de conveyor transports or communicates

carmival, plenodion, ponds, S ritoy i somethmg

The process in which something

vﬂlhhw o o il kb wcTicm (i) contraction bacomes shorker oo hghter

T

. Tier 2 ing o4 high fraguency ' . Tier 3 weiec secinc A series of actions or steps taken

| process .
| | s + hasiility or d = to achieve a goal or outcome

i showing ha or dalike to
j someane due to the colour af Join or merge to form a single

| their zkin combine
i B unit or substance.

niot willing to acoe Pt the wisws

InbOesTance
practices or beliefs of others

te move into a foreign country | setting groups apart because of

g rate )
Imemiges e rmane ity | | their race, gender or beliels

an unfavourable opinion or

thowqht not based on facts or ! arange of different things WK I l

reason

& country contralied by ancther | i : Passive voice When the subject of the sentence
X i getting offa ship or aircraht
country i has an action done to it (used
I to leave your own country to live | wroops being remaoved from when the writer wants to focus on
9ra permanently in another country | active service the object in a sentence), e.g.
unjust treaisment of ol ! Each lump or bolus of food is
discrirminstson because of age=, gender, beliefs iniquitous wery untair and morally wrong pushed by the !ongue
or race

colony

Use of simple present and Simple present: actions

Etymology = morphelogy o sssbor imirunon a} present progressive tenses happening now, e.g. The
muscular tube that connects the

/ Raoi i i Enmplon throatto the stomach

o i o | M0Pata, wmigrimta, Higration Present progressive: actions that

oy | e of E agley, clariry, Inagilry are ongoing now, e.g. While our

i | olat - T T ——— teeth are chopping and pulping
i i this raw material

ki .: mgyie, Hod F by, e pgerind, o gy e bull

fuesad bis paiipi, bvs el pehc aale, imislgm, Bl

Retovar idloms and colloquislisms &> Vocabulary forms a key part of our wider curriculum.
|ochtwmmedmecinbononye Subject specific Tier 2 and Tier 3 words are
e ey e e ~oR—— incorporated in each module and pupils are encouraged
wesiee s to develop their own ‘Vital Vocabulary’ lists along with
Mo beyond »  dual coding to expand their foundation vocabulary

s, s, e repertoire.

CUSPA




Vocabulary



Vocabulary Acquisition Years 1-6

For each year, any statutory content explicitly identified in the national programmes of study has is being
taught, beyond this, a progressive curriculum of root words and idioms has been outlined.

We ensure that content is introduced progressively and in a way that links specifically to the Unity Schools
Partnership curriculum model. There is limited guidance in the National Curriculum about specific aspects
of teaching. However, where there are key vocabulary components, these have been listed.

The focus of this vocabulary curriculum is on rich word meaning and developing a toolkit for pupils to
continue the development of their language learning skills way beyond the classroom. The possibilities for
which content to include are endless so decisions about what is included have been made based on the
relevance to learning and wider life, links to the Unity curriculum model and the usefulness of each
component or root in understanding other words.

Some components have multiple meanings and, where this is relevant, these have been included. The
purpose is not to teach a disconnected series of components of words but to illustrate to pupils how
teaching a single component can unlock many other words and phrases that they may encounter. Building
a rich vocabulary takes time, exposure, systematic planning and creativity in forging links between what is
familiar and what is not.



Vocabulary Essentials: [feJIgelgsRICE
h = -
qF

O.
e o Study: Y2 Plants
[ ]

What I already know that will help me

Word components and phonic knowledge

2

Mtllﬂph meumn.g or h.lgh. _frequency words

KNOW i

LINK ﬁ ANALYSE é@‘ c;\-\\“ Use and apply in a sentence ﬁ

wither

h

1

dormant

mature

anchor

sustain

b

E

~~

a-n’-ﬂf

@

iy
G
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explicitly with
children.



Week: 1/2 Tier 2/3 Vocabulary

chahular'f tentacles slim, flexible growths (like a limb)
to teach :

blotchy marked with irregularly shaped spots
flaring
furrowed
gait

squishy soft and moist

Analysis focus: fleshy plump
Furrow —
from Old English rippled flowed with wave like motions
furh (meaning
trench made by a
plough)

pinprick a very small spot

nooks small spaces partly hidden

vaccinations
hygienic

During our writing

Etymol f : c .
uatci:a:gn?fizin UnItS, there are tier 2
et meaning and 3 vocabulary to
Gow: Copok wee introduce to children
used in the firs .
scientific i%f[ \ to help embed this

d tration of - - , oo

s vaccination) @@ within their writing.
Barrow CEVC
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3. carnivores
herbivores







KS1 revision of; Phonics, Contractions, Possessive apostrophe, The /I/ or /
al/ sound spelt —le, -ol, -le, -l at the end of words, Adding -ed, -ing, -er to
a root word, The /a1/ sound spelt -y at the end of words, Ending -y (/i:/
or /1)

Homophones & near homophones

Adding suffixes beginning with vowel letters to words of more than one
syllable

The suffix -ly

Jer/ her
i/ sit

Jul/ kettle
/s/ sun

[igh/ bike

ur_er ir ear ar our or re

iy -y
le, -ol -el, -il, ul

$ 85 ¢ -ce -se sc

iei-yighy

century, natural, purpose, surprise,
answer, consider, exercise, different,
remember, certain, interest,
perhaps, quarter, circle,

earth, early, learn, heard,

separate, regular, peculiar, particular,

grammar, popular, forward,

Circle
Earthworm
Humour
Centre
Minute

Gym
Busy/business

weather/whether
links/lynx
sink/sync
angel/angle
heel/heal/he’ll
missed/mist

scene/seen

Suffixes -er, -est, -ly,
-ful, -ous, -al

Prefixes ir-, im-, in-,
il-, anti-, pro-, mis-,
dis-, super-, sub-

National Curriculum Advanced phonic code covered including code overlap Curriculum words in the order they Etymology Homophones/Common | Prefixes/Suffixes/
*not introduced in this Yr group: are introduced confusions word endings
Y ear 3 . More prefixes Sound & key word Advanced phonic code calendar, difficult, possible, Humble quite/quiet
. The /3:/ sound spelt or after w Code overlap continue, notice, experiment, Dependent accept/except
. Adding -ed -ing -er and -est to a root word ending in -y with a consonant | ear ar position, imagine, accident, increase, Ltecats
Antibiotic
before it [er/ pearl /er/ popular history, minute, February, library,
Animal
. Adding the words ending in -e with a consonant before It [air/ wear Jar/ party probably, ordinary, busy, business, ot
0ss|
. Adding endings to words of one syllable ending in a single consonant [eer/ fear /air/ various Bulld: frulc blcycle sockdental: ]
letter after a single vowel Bee
actual, material, occasional, Decimate
. The /1/ sound spelt y elsewhere than at the end of words our or
sentence, suppose, special, strength, | /s/ & /k/ sounds
. Words with the /s/ sound spelt sc Jer/ colour [er/ world .
00r/ court or/ comn possess, address, recent, centre, Fascinate
. Words with endings sounding like /33/ or /t[a/ (-sure & -ture) Joue oou 5
medicine, decide, various, arrive, Minus
y [4 describe, guide, opposite, favourite, oz
(
/if gym /s/ circus promise, favourite, island, height, SUpeficht
[igh/ my /k/ cat eight Subject
Subtle/subtly
Peculiar
Butterfly

Nightmare




Year 4

K51 revision of; Phonics, Contractions, Possessive apostrophe, Adding -er,
-est, -ed, -ing, Adding -s and -es to make plurals,

Homophones & near homophones

More prefises

Words ending with the /gf sound spelt — gue
Words with the/er/ sound spelt el, eigh, or ey
The suffix -ly

The faf sound spelt ou

The suffix -ous

Adding suffixes beginning with vowel letters to words of more than one
syllable

Words with the /[/ sound spelt ch
Endings which sound like f[an/, spelt —Hon, —sion, —ssion, —cian
Wards with the /k/ sound spelt ch

Words ending with the /k/ sound spelt —gue

Jeef beat
fefgo
faif cake
A let

Jarf art

fuf up
Jshf ship
Sk kite

Code overlap
e

Jeef breathe
Je/ breath

e
Jeef equal
fe/ pet

E0 gg le el & & &

U -que gh

ae o of -ay -ey eigh el

L

ar_a_al

U o ou

sh ch H si ssi e

c k ck ch gue

ef
fesf receipt
faif vein

q
fe/ girl
[if giraffe

breathe, increase, breath, believe,
reign, recent, extreme, complete,
Erammar, group, guide, guard,
separate, favourite, famous,
occasion, strange, potatoes, potato,
weight, eight, eighth, straight,
length, learn, library, island,
particular, popular, regular, calendar,
heart, peculiar, forward, February,
ordinary, various, actual, answer,
natural, imagine, material, strange,
waman, purpose, enough, though,
although, thought, through, women,
mention, position, occasionally,
special, possession, guestion,
continue, consider, circle, describe,

caught, difficult

Please
Meat
Lemur
Rebuke
Gregarious
Volcano
Train
Liberty
Heart
Ketchup
Courteous
Plural
Parachute
Initial
Artificial
Karaoke
School

Charisma

rmeat/meat
week/weak
steal/steel
bean/been
plece/peace
grown/groan
sale/sail
pane/pain
mane/main
male/mail
great/grate
steak/stake

bawl/ball

Prefixes - re-, ad-




National Curriculum Advanced phonic code covered including code overlap Curriculum words in the order they Etymology Homophones/Common Prefixes/Suffixes
*not introduced in this Yr group. are introduced confusions word endings
Year 4 . Also covered from Yr5 & 6 curriculum; Words with “silent” letters (i.e. Sound & key word Advanced phonic code Cueue
letters whose presence cannot be predicted from the pronunciation of
Code overlap cont...
the word) gh
] ei
- In addition to the curriculum: Plurals adding -ves to words ending -f,
faif data Jaif veil
Irregular plurals and irregular plurals and possession
faf arrive fee/ either
ar u
farf charge Juf bucket
ferf sugar fiy)oo/ unit

fairf various

Sfor] warm o

fuf cover
ou Jof lost
fu/ double foa/ gold
foof group
Sfouy sound ch

Jehf cheese
c Jkf schoaol
Tk caught [sh/f chef

fsf centre




Year 5 - Revision of; Phonics, ¥r 3/4 curriculum words, Endings which sound Sif fun f ff oh ah familiar, foreign, forty, frequently, Fundamental father/further Suffixes -ment
ke /fan/, spedt —tian, ~sion, ~ssion, —cian, Cortractions, Possexsive f5f sun 5 55 € -58 -f8 SC profession, sacrifice, twelfth, Father affect/effect Prefixes in-, inter-
pronouns, Suffixes -ful, -y, -ous, Prefixes in-,

/n/ net n nn kn gn sufficient, physical, equipment, Ghoul profit/prophet ‘Word endings -ent,
- Homophones and ather words that are often confused TR ~TT
government, development, excellent, | Ambivalent compliment/complement y : *
- Words with “silent’ letters (i.e. letters whose presence cannot be -EnCY, -ancy, ~clous,
predicted from the pronunciation of the word) gh, gn & kn environment, parliament, relevant, lgnore/fignarant aloud/allowed -tious
. Adding suffixes beginning with vowel letters to words ending in =fer frequent, apparent, convenient, Sarcasm herd/heard
a Waords ending in - ant, -ance/-ancy, -ent, -ence/-ency Code Overlap ancient, existence, occurrence, Muscle past/passed
h -
. Endings which sound like /Jas/ spelt —cious or —tious g - convenience, hindrance, nuisance, Finger desert/dessert
/ef ghoul fsf circle correspond, recognise, curiasity, Interrupt guest/puessed
enough
Al e fief cat desperate, controversy, secretary, The kn code cereal/serial
sacrifice, signature, sincere, Gnome advice/advise
restaurant, especially, suggest, practice/practise
soldier, system, symbol, stomach, device/devise
aggressive, embarrass, necessary,
harass, cemetery, brulse, conscience,
muscle, conscious, marvellous,
MNational Curriculum Advanced phonic code covered including code overlap Curriculum words in the order they Etymology Homophones/Commoan Prefives/Suffixes/
*nat introduced In this ¥r group. are introduced confusions word endings
Sound & key word Advanced phonic code disastrous, mischievous, neighbour,
Year 5

language, guarantee, explanation,
lightning, definite, bargain,

determined, interrupt, interfere




Year 6

Revision of; Phonics, Yr 3/4 curriculum words, Words with the [/ sound
spelt ch, Words ending -le, -ai, -el, -Il, Suffix -ful, -ly, Words with endings
sounding like /3a/ or /t[a/ [-sure & -ture)

Endings which sound like /[an/, spelt —tion, —sion, -ssion, ~clan
Endings which sound like /[al/

Homophones and other words that are often confused

Waords ending in -able and -ible

Waords ending in —ably and —ibly

Waords containing the letter-string ough

Words with the /i:/ sound spelt ei after ¢

Woaords with ‘silent’ letters (i.e. letters whose presence cannot be
predicted from the pronunciation of the word) rh, mb, & mn

Use of the hyphen

fsh/ ship
Sulf kettle
if sit

frf red

Code overlap
ch

Jchf church
¥/ school
Jfshf chef

sh ch 0 s ssi el
e -al -el =il ul
i [ 'E

r o wr rh

i
Jif sit
figh/ item

-y
figh// try

fif money

figh/ my
fif gym

shoulder, competition, dictionary,
pronunciation, explanation,
profession, conscience, conscious,
ancient, sufficient, appreciate,
especially, vehicle, muscle, vegetable,
awvailable, individual, symbaol,
physical, prejudice, tharough,
achievement, mischievous, privilege,
identity, immediate, critic,
determined, bargain, system, rhythm,
category, variety, opportunity, yacht,
recognise, relevant, recommend,
restaurant, frequent, hindrance,
disastrous, embarrass, correspond,
rhyme, communicate, coardinate,
congratulate, committee, convenient,
temperature, signature, leisure,
average, accommodate, accompany,
according, attached, marvellous,
suggest, exaggerate, community,

programme, awkward,

Niche

Fiction
Conscience
Purple
Lackadaisical
Segregate
Privilege
Opportunity
Reluctant
Corrupt

The wr code
Tomb

The mn code
Temperature
Corridor

Awkward

stationary/stationery
principal/principle
bridal/bridle

angel/angle
compliment/complement
weary/wary

program/programme

Suffixes -cian, -ward,
-al,

Prefixes uftra-,
multi-, eo-, con-,

Word endings -able,
-ible, -sure, -ture
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